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Abstract 
The fact that the teacher h
 towards 





1. Theoretical background 
      The principal feature that defines us as humans is the ability to communicate, as through this ability the 
person is socialized. Using specific tools, during the teaching communication act, the teachers develop a specific 
social communication behavioral pattern that may or may not facilitate the teaching process. 
       The teaching process is, above all, an act of communication, in which the teacher has a specific 
communication style able to define him especially in area of social communication performance level.   
 The communication style represents the ensemble of characteristics a person possesses, and it all is 
reflected in the communicative act. By style we mean: specific ways of receiving / decoding the message; personal 
qualities in processing / interpreting messages; specific ways of expressing the response, and personal particularities 
of feedback. It is fundamentally determined by three elements: 1. the p  as a constant 
report to others and themselves, 2. models of learned communication tools: assertive, non-assertive, aggressive 
(with its passive-aggressive variant), and manipulative, 3.temperamental constitution as type of nerve cell 
reactivity. There are four communication styles: a) the Non  assertive style is characterized by the tendency to hide, 
or to run away, rather than face people. It can manifest itself through: excessive kindness and conciliation, the 
tendency to postpone the decision-making process, handing over to another people the right to decide, and a morbid 
fear of being judged by others, as intense anger is felt at the prospect of a possible failure - individuals prefer 
avoidance and obedience  b) The aggressive style is characterized by the tendency to be always 
present; by the tendency to have the last word, to win at any cost, even if it causes damage or grief to others; c) The 
manipulative style is characterized by the preference for a backstage role, by the tendency to wait until the 
opportune moment has come to light, and to shine then, and by tendency to look for any hidden intentions behind 
 statements;  d) The assertive style is characterized by: the ability of self-assertion, an honest and direct 
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approach in personal speech; the abilities of providing straightforward opinions without aggression and without harm 
to others, pursuing their interests withou .  
Throughout the teaching process, teachers convey not only information on different topics, but also shape 
 
Around 1974, Thomas and Killman developed a theory in the human resources field, stipulating that in each 
activity a person will develop 5 types of behavior/attitudes: competition, collaboration, compromise, avoidance 
and accommodation.  Based on this theory and taking into consideration that learning is one of the four types of 
human activity, starting with 2006, in Romania research has been performed focusing on those types of attitudes 
throughout the training process with different types of pupils. (Urea, R. 2008). 
  
2. Research investigation 
 
 
 To answer this question, we performed psychological research aiming at revealing the influence of the 
heir attitude towards the learning process; the 
failure in school.  
 In our research we had two major objectives: investigation of teache
hypothesis: pes of 
 
 Our research had an initial testing procedure on 30 preadolescents and on 20 teachers and the Cronbach 
 to proceed to an extended psychological research that had three stages: a) 
learning process.  
 We performed our research on 200 preadolescents, coming from the urban environment, with subjects aged 
11-14 years, 88 boys and 112 girls from five schools in Bucharest, and on their teachers, 60 teachers, aged 21-60 
years, 32 women and 28 men, who teach the following subjects: Romanian language and communication, math, 
sciences, foreign languages.  The schools were selected according to the following criteria: a) each provides 
educational services to 2500 families; b) each school enrolled over 100 students in gymnasium and has a staff of at 
least 50 teachers. (Figures A and B)   
   
        
Figure A. The structure of investigated teachers.      Figure B.The structure of investigated preadolescents 
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 In our research we used the following psychological instruments: Questionnaire SC (Analysis of 
Communication Style) - built by S. Marcus, a Romanian psychologist with important contributions, especially to 
studying the empathic phenomenon; Thomas-
preadolescents (fidelity index:. 675) 
 
2.  1.  
By using a specific psychological questionnaire, we revealed the dominant type of social communication 
style in each teacher, in relation with the type of subject they teach. The data are presented below, in Table 1. 
 
 
Type of  
subjects 
                    Types of communication style 
Non-assertive Aggressive Manipulative Assertive 
Teachers that 
teach math and 
sciences 













Global profile 30% 16% 6 % 48% 
 We see that the dominant communication style among the investigated teachers that teach math and 
sciences is the assertive one and among the investigated teachers that teach Romanian and foreign languages is the 
non-assertive one. Still, the dominant type, regardless of the specific features of the subject being taught, is the 
assertive one. 
 We can say that the subject the teachers teach influences the communication style and determines specific 
relationship patterns between them and their pupils. 
 
2.2. I  
 
 We used Thomas- attitude towards the learning process among 
Romanian preadolescents. This instrument focuses on revealing the following types of attitudes: competition, 
collaboration, compromise, avoidance and accommodation. The data collected are presented in Table 2. 
 
Table .2. The types of attitudes towards the learning process 
 
Number of  
Subjects 
Dominant types of attitudes towards the learning process  
Competition Collaboration Compromise Avoidance Accommodation 
200 16,5% 43,5% 7% 8% 25% 
 
 From the data collected in Table 2, we see that most of our investigated preadolescents developed the 
collaboration attitude in a dominant manner in their learning process. This situation reveals that, throughout the 
learning process, good partnership exists between preadolescents and their teachers. Actually, this partnership points 
should be constantly valorized in the school environment on grounds of quality and merit; the preadolescent also 
feels the need to test self-evaluated school performance criteria and wants to develop personal interests in view of the 
future profession and intended career.  
 The statistical analyses revealed significant direct correlation 
and the attitude that the preadolescent developed in the learning process:  a) between teachers who have as a 
communication style the assertive type and the collaboration attitude developed by the preadolescents ( r= .725, p= 
0.01); b) between teachers who have as a communication style the non-assertive type and the accommodation 
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attitude developed by the preadolescents ( r= .682, p= 0.05); c) between teachers who have as a communication style 
the aggressive type and the competition attitude developed by the preadolescents ( r= .597;, p= 0.01,).  
 The statistical analyses also allowed us to compute the kurtossis index (.926) which revealed that the 
features we found are relevant for our investigated subjects as a group.  
 We can say that the attitudes the preadolescents developed in the learning process are an expression of 
their social communication experience in the learning environment.  
 
3. Conclusions  
 Based on the statistical analyses, we found that the Cronbach Alpha index has the value .795. This value is a 
sign of the high reliability of the psychological instruments that were used in our research.  
 The data collected by us allow us to establish the following typology regarding the investigated phenomena:  
a) Type A is represented by teachers who have as a communication style the assertive type and is also represented 
by the preadolescents who developed the collaboration attitude in the learning process; b) Type B is represented 
by teachers who have as a communication style the non- assertive type and is also represented by the preadolescents 
who developed the accommodation attitude in the learning process; c) Type C is represented by teachers who 
have as a communication style the aggressive type and the preadolescents who have developed the competition 
attitude in the learning process. 
 Based on such typology revealed by our investigated subjects, we can develop two types of special 
programs: one type will be for teachers working with preadolescents and will concern the implementation of 
different efficient communication techniques in teaching act; the other type of programs will address preadolescents 
for developing differential learning techniques that will allow these pupils to increase and maintain their school 
performance.  
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